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I. DESCRJPTION OF REPORT

The information contained iri this report is primarily a summary of

data included in evaluation reports submitted to the State Title I office

by each local educational agency receiving ESEA Title I, P.L. 89-10, funds.

These district reports are submitted on evaluation forms designed by the

State Title I offiee and consist of three parts.

.Part I is a summary of the total supervisory district Title I pro-

gram and is prepared by the Title I contact person. This section requests

information concerning the participatlon of public and private school

children in each program component as well as on each grade level

(preschool - grade 12); per pupil costs; full and part-time personnel

paid with Title I funds and other sources; volunteer participation;

composition, involvement, and recruitment of Parent Advisory Councils

as well as an estimated cost of council activities; Part C Special Grants;

estimated cost of in-service education; conclusions and recommendations.

'Part II provides information on each project and 1- prepared by

Title I teachers and specialists. A separate report is prepared for each

project (reading, math, learning disabilities, speech, fieaiili-services,

counseling) and includeS-daa concerning student participation, achieve-

ment of program objectives, standardized test results, in-service education,

conclusions an&recommendations.

Part III reports on projects which serve preschool children. This

section, a slightly modified yr:Cid-of Part II, is completed by preschool

project staff members.

9
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A total of 54 supervisory districts submitted reports evaluating

their FY75 programs. Corresponding figures for individual projects

are as follows: learning disabilities - 22; remedial math - 11;

remedial reading - 46; speech - 23; health services - 20; connseling -

16; early childhood education - 20. In addition, eight reports were

submitted 'evaluating individual projects in the areas of: physical

education, Big Brother-Big Sister program, library, and psychological

services, summer programs, bilingual education, and language development.

As mentioned previously, this report will summarize the individual

district and project eValuations submitted to the State Title I nffiee

as well as point out statewide trends and offer explanatory informdtion

as appropriate. Data will be reported separatel for Part A 89-10

ESEA Title I programs and for Part B Incentive Grants, followed by a

summary incorporating both sets of data..

10
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II. TITLE I OVERVIEW

Title I of the Elementary and Secondary Education Act has brought

into Vermont schools over. 24 million dollars in essential educational

and supportive services to children with special needs during the last

ten years (See Table 1).

These funds - as this report shows - were used annually to make

available to nearly 17,000 Vermont children at the elementary level

an educational opportunity whose goal was to master the basic educa-

tional skills particularly, in school districts with limited resources.

Local administrators have increased their commitment to providing

quality services for the disadvantaged. However, as the size and scope

of the program grows, the need for'developing a comprehensir, %ompensa-

tory educational philosophy and an improved delivery of educational

services become increasingly more critical.

The State Title I staff pledges to review its interests and efforts

at working with local school administrators and parents of Title I children

to help every Title I child improve in educational achievement so that

he/she can perform in the classroom on a level commensurate with his/her

peers.

11



ESEA TITLE I ALLOCATION COMPARISON AOMINISTRATION TO LOCAL GRANT

1966 - 075

PART A PAAT TIM

IIANOAPI0

11.1:!01C1 NICPAT TOVI. :(1 jhift

51 TITLE..
inWAPPE0

LLA

I011. R

PAr

Egri STAFF

1966 1,750,100 - 0 - -0- C,6,615' - 0 - 0 - - U - 1 ,023,1P)'

.1
,V1 5

1967 1,484,141 o 1,663 1 ,!.,),01.? KAri

1968 1,484,141 - 0 - 230,316 - 0 39,7 - 1
110,1111`i

=1,

1969 1,372,006 - 0 . 0 211,359 - 0 - 45,G25 3,566 1,67,2,466 1 bo,o1,1')

1970 1,655,592 0 - 0 - ,050 - 0 61,273 4,235 2,028,147 150,001 1. 5.3 - 0 - 3.3

1971 1 738,933 58,099 6,824 293,368 - 0 -, 66,752 4,792 2,168,768 1500.9 6.r.

Im.......1

1972 2;114,715 111,020 11,393 27,873 - 0 - 62,881 -0- 5,205 2,593,517 150,000 4.25

1973 2,343,361 276,662 41,572 659,528 - 0 - 77,219 13750 6,019 1,410,719 139,914* 4,16' 5.25 1 2.5

1974 2,093,957 366,412 29,070 733,535 . 0 . 63,443 4,163 16,326 3,306,911 142,110., 4.5 3,

1975 2,793,655 366,574 25,186 732,043 9,722 63,443 4,161 20,732 4,015,P3 112,993' 3. 5.5 4.

......10
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III. STUDENT PARTICIPATION

School districtt were requested to provide information concerning

student participation in saveriO. different ways": by program component;

by grade level; and by statistical summaries of participation, gradua-

tion from program, and need for continv-d help. Each of these three

types of information will'be

A. Student Participation by Progra, vonent

Within each Trogram component, student involvement was broken down

by public and private school participation. It should be noted, however,

that these numbers represent a duplicate count, since a single child

may have been receiving several different kinds of services at one time.

Figures representing the total amount of Title I funds expended as well

as per pupil cost were also reported for each program component. Summaries

of this information appear in Tables 2, 3, and 4. As can be seen by these

tables, the majority Jf services were provided to public school children

by Part A grants.

By looking more closely at the summary of Part A grants (Table 2), it

can be seen that the majority of children were involved in remedial reading

programs, followed by health services. Health services included such

things as home contacts and referrals to other agencies. The other category

under program components represents physical education, summer,and Big

Brother-Big Sister programs as well as library and mental health services.

Overall, a total Of 15,772 children participated in Part A programs At an

average per pupil cost of $125.62. With respect to per pupil costs associ-

ated with speech programs, it should be mentioned that these figures are

lower in all cases than the actual cost of providing these services since

Title I funds are typically matched by State and/or local dollars.

14
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The summary of Part B grants which appears in Table 3, shows the

largest number of students who participated in remedial reading and

early childhood programs. Three programs were included in the other

category: summer, bilingual, and language development. Overall, a

total of 1,518 children participated in Part B programs at an average

per pupil cost of $234.77.

Table 4 presents a summary of Pnrt A and B programs. A duplicated

I:ount of 17,290 child. : at an overall average per pupil

cost of $135.20.

Table 2

SUMMARY OF PARTICIPATION AND COST BY PROGRAM COMPONENT

Part A Grants

_PROGRAM COMPONENTS

PIICIPANTS

PER ',PIL COST

RiiiiIic

Sthhsial.

Private
School

-TITLE I
FUNDS EXPENDED

Counseling 1,248 54 $ 148,859 $ 114.33

Early Childhood Ed. po - o - 35,091.17 438,64

,_. .... _

Health Services 2,852 13 131;827.80 46.01

Learning Disabilities 1,220 6 203,731.69 166..18

Remedial Math 524 35 78,847.00 141.05

Remedial Reading 6,142 376 1,120,581.52 171,92

Speech -.-'0P.5 139 244,970.00 86:43

Other 7.26 - - 17,332.00 44.67

TOTAL 15,149 623 $ 1,981,240.18 125.62

1 5



Table 3

SUMMARY OF PARTICIPATION AND COST BY PROGRAM COMPONENT

Part B Grants

PROGRAM COMPONENTS

. PARTICIPANTS

TITLE I
FUNDS EXPENDED PER PUPIL COST

Public

. School

private

SchoOl

Counseling 125 - 0 - t; 30,960.00 $ 247.68

Early Childhood 475 - 0 - 143,635.31 302.39

_ Health Services. .
- 0 - - 0 - - 0 - - 0 -

_Learning Disabilities .....9..- - 0 - - 0

ReMedial Math
1

189 - 0 - 37;750.00 199.74

Remedial Reading 485 - 0 - 70,514.00 145.38

Speech 52 - 0 - 9,533.20 183.33

Other 191 1 63,995.41 333.30

TOTAL 1,517

-----.

1 $ 356,387.92 $ 234.77

Table 4

SUMMARY OF PARTICIEXT3M0 AND COST BY PROGRAM COMPONENT

Puri:A & B Grants

7.

PROGRAM COMPONENTS

PARTIC11' w

TITLE I
FUNDS EXPENDED PER PUPIL COST

Publi,

Schoo
Fiiivate
School

Counseling 1,373 54 $ 179,819 $ 126.01

Early Childhood Ed. 555 - 0 178,726.48 322.02

Health Services

_

2,852 _3 131,827.80 46.01

Learning Disabilities 1,22C., t 203,731.69 166.18

Remedial Math 713
...)5

116,597.00 155.88

Remedial Reading 6,627 -'n 1,191,095.52 170.04

Speech 2,747 139 254,503.20 36.33

Other 579 81,327.41 140.21

TOTAL 16,666 4,A24 2,337,628..10 $ 135.20

16



B. Program Enrollment by Grade Level

'Each local school district was.4.1ked to provide anAinduplicated ount

of public and private school children who participated in Part A and.Part B

programs on each grade level. Only those pupils who received prolonged

servif.:es, defined as more than five days, were to.be included. As men-

tioned previouslTeach student was to be counted only once regardless

of the number.of servicec he/she received under Title I.

Table 5 presents a breakdown of program'entullthent in.Part A'prOgrams,

Table 6 in Part B programs, and. Table 7 a cOmbined total As can, be seen,

by examining these three tablea, the large majority of children served

fell within grade levels - preschool through siXth grade.. 'WithiniPart B

Programs, percentages of-children served at each grade level vatied some-

what due to state determined prioritiet or compensatory early.childhood

education and high school drop-out. programs'.

Table 5

PROGRAM ENROLLMENT BY GRADE LEVEL

Part A Pro3rams

- Unduplicated Count -

Grade Level

Number of Participants,

% of All
Participants

Public
School

Private
School Total

,

Preschool-K 930 14 944 8.21%

1 - 3 4,826 255 5,081 44.20%

4 - 6 3,593 205 3,798 33:04%.

7 - 9 1,390 36 1,426 12.40%

10 -12 56 15 71 .62%

Special Ed. 173 3 176 1.53%

.TOTAL 10,968 528 11,496 100%

17



Table 6

PROGRAM .ENROLLMENT BY GRADE LEVEL

Part B Programs

Grade LeVel

Number OFParticipants

% of All
Participants

Public
School

Private
School

-,_

TOtal

Preschool-K 422 0 422 36.04%

- 3 251 0 251 21.43%

122 2 124 10.59%

7 - 9 300 0 300 .25.62%

10 -1Z 73 0 73, 6.23%

. SpeciaiEd.
.,..

1 0 1

1

.09%

TOTA.L 1,169 2. _1,171 100%

Table 7

PROGRAM ENROLLMENT EY GRADE:LEVEL

Part A and E Programs

- UnduPlicated Count -

Grade Level

Number of Papticipants

% of All
Participants

Public
School

.Privaite

School

.

_TOtal

PresChOol-K 1,352 14 _1,366 10.;7718%

1 - 3 5,077 255 5,332. 42.09%

4 - 6 3,715 . 207 3,922 30,96%

7 -.9 1,690 36 1,726 13.63%

10 -12 129 15 144 1.14%

Special Ed.. 174 3 177 1.40% '

:TOTAL :2;137 530

_

12,667. 100%

18



C. Statistical Summaries of Student Involvement

A third breakdown of student involvement provided informatiOn con-

cerning outcomes of participation in the various program components.

Outcomes were summarized by the numberOf students who graduated from

the program, those requiring additional help,and those who left the program

for reasons other than graduation. Tables 8 through 20 present this

information for Part A and Part B programs undereach component. iu all

cases, numbers j:nparenrheses indicate percentages of students. While

some variatiomin outcomes can'be.notedamong-program cDmponents, gen':

erally 40T'of all students graduated:from the programs, 50% will requite

,additional help, and 8% left.the Programs for reasons other than graduation.

Statistical summaries of student involvement by grade level arnd funding

sOiltOe appear in Tables 21 through 24,

TableHE

STATISTICAL SUMMARY OF STUDENT INVOLVEMENT
COMPENSATORY EARLY CHILDHOOD EDUCATION COMPONENT

Part A Et. B.Programs

.

FUNDING SOURCE

STUDENT INVOLVEMENT
.

Nupdber

Partici.ated
No. Graduated
From Pro:ram

No. Requiring
AdditionalHel.

No. Left for
Other Reasons

Part APrograms 80 30 (37.50) .46 (57.50)

_

4 ( 5.00)

Part IR Programs 475 263 (55.37) 159 (33.47) 53 (11.16)

TOTAL 555 293 (52.79) 205 (36.94) 57 (10.27)

19



STATISTICAL SUMMARY OF STUDENT INVOLVEMENT - COUNSELING COMPONENT

Table 9

Part A Grants

'GRADE LEVEL

STUDENT INVOLVEMENT

Number
Participated

No.. Graduated

Trom .Program
No.Requiring
Additional Help

No, Left Program;
For Other_Nasofil

Freschool-K 96 55 (57.29) 41 (42,74_

1 - 3 479 238 (49.69) 222 (46.35) 3,97)

4 - 6 536. 287 (53-54) 114 (35L93) 35 ( 6.53)

7 - 9 181 88 (48..E12) 73 (44C33) 20 (1I..05)

10 - 12 10 0 7 (7E.00)_. 3 .(30.00)

7E107AL 1;302 668 (51.31) 557. (42 .7.8) 77 ..( 5.91)L

Table 10
Part B Grants

GIADE LEVEL

STUDENT INVOLVEMENT

Number
Participated

No. Graduated
From. Pragram

No.Requiring.
Additional Help

No. Left Program
For Other Reasbn

0Rneschool-K ..... 0. 0 0

1 3 6 0
.

6 (100.00) 0

4 -
.

0 0

7 - 9 21 0 21 (100.00) 0

10- 12 98 55 (56.12) 25 (25:51) 18 (18.37)

TOTAL 125 55 (44.00) 52 (41.0) -18
_ ..

(14.40):
.._._

Table 11

Part A & B.Grants

GRADE LEVEL

STUDENT INVOLVEMENT

Number
Participated

No. Graduated
From Pro&ralAdditional_HelL,

No. Requiring No. Left Program
For Other Reasoni,

Preschool-K. 96 55 (57.29) 41 (42.71) 0

1 - 3 485 238 (49.07) 228 (47.01) 19 ( 3.92)

4 - 6 536 287 (53.'542) 214 (39.93) 35 ( 6.53)

- 9 202 88 (43.56) 94 (46.53) 20 ( 9.90)

T.D - 12 108 55 (50.93) 31 (29.63) 21 (19.44)

, TOTAL 1 427 723 (50.67) 609 (42.68) 95 ( 6.66)

2,0



STATISTICAL SUMMARY OF STUDENT INVOLVEMENT - HEALTH SEks:ICES:COMPONENT

Table 12

Grants*

..7.TUDENT INVOLVEMth

GRADE'LEVEL Number
Participated

No. Graduated
From Program

No. Requiring
Additional Help

No.. Left Progtalk:

For Other. ReisOn

'Treschool-K 151 75 (49.67) 72 (47A8) 4 ( 2.65)

1 - 3 874 384 (43.94) 470 (53.78) 20 ( 2.2,9)

- 6 1,171 788 (67.29) 368 (31.43) 15 ( 1.28)

7 - 9' 658 485 (73.71) 145 (4.04) 28 ( 4.26)

10 -; 12: 11 0. (100:.00)

TOTAL 2,865 1,732 (60.45) 1,066 (37.21) ( 204)

-

*No Health services were funded under Part B Grants.

STATISTICAL SUMMARY OF STUDENT INVOLVEMENT - LEARNING DISABILITIES COMPONENT

Table 13 -

Part A Grants*

Lk'

GRADE LEVEI

STUDENT INVOLVEMENT

Number
Partici.ated

No. Graduated
From Pro:ram_

No.Requiring
Additional Hel.

No. Left Program
For Other Reason

Preschool-K 282 93 (32.98) 178 (63.12) 11 (3.90)

1 - 3 444 87 (19.59) 298 (67.12) 59 (13.29)

4 - 6 360 22 ( 6..11) 282. (18.33) 56 (15.56)

7 - 9 105 17 (16.19) 60 (57.14) 28 (26.67)

10 - 12 35 33 (94.29) 0 2 ( 5.71)

TOTAL 1,226 252 (20.55) 818 T66.72) 15e (12.72)

*No Learning Disabilities programs were funded daer Part B grants.

21
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STATIMCAL SUMMARY OF STUDENT INVOLVEMENT - MATH COMPONENT

Table 14

Part A Grants

STUUNT INVOLVEMENT .

GRADE, LEVEL Number
Partici ated

No. Gtaduated-
From-Pro ram

No,Requiring..
'AdditionalHel

No. Left,Program
For. Other Reason

Preschool-K 0 0 0 0

- 3 126: 77 (61.11) 16 (12.70)33 (26.19)

4 - 287 72 (25.09) 156 .(54436),.L. -59 (20:56)

116 16 (13.79) 59-(50:86)- 41 (35.34)

10 _-- 12 30 1 ( 3.33) 22 (73.33)_ (23.33)

TOTAL 559 122 (21.82) 314. (56.17).' 123 (22.00)_

Table 15

Part B Grants

GRADE LEVEL

,

STUDENT INVOLVEMENT ,

Number----
Partici ated

Na:-Graduated--:-Noequiring
From Pro ram , Additional Hal

No-.-:Left':Program

For Other,ReasOn

Preschool-K 0 0 0 0

.1 -.. 3.
.

67 .16 (23.88) 45 (67.16) 6 (8.96)

4 - 6 39 3 ( 7.69) 33 (84:62) 3 (7.69)

7 - 9 83 65. (78.31) 14 (16.87) 4 (4.'82)'

10 7-. 12 0 0 0 0
--...-%:)

TOTAL 189 84 (44.44) 92 (48.68). '13. 6:88L

Table 16

Part A &-B-Grants

GRADE LEVET

STUDENT INVOLVEMENT

Number
Partici ated

No. Graduated
From Pro ram

No.Requiring
Additional Hel

No. Left Program
For Other Reason

Preschool-K 0 0

1 - 3 193 49 (25.39) 122 (63.21)

ir-131---(17-2111)

73 (36.68)

------6-2

22

45

(11.40)

(1.1!-0-2) ---
(22.61)

4 - 6 326 75 (23.01)

7 - 9

,

199 81 (40.70)

10 ..... 12 30 1 ( 3.33) 22 (73.33) 7 (23.33)

TOTAL 748 206 (27.54) 406 (54.28) 136 (18.18)
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STATISTICAL SUMMARY OF STUDENT INVOLVEMENT - READING COMPONENT

Table 17

Part A Grants

GRADE LEVEL

_

STUDENT INVOLVEMENT -

Number
Partici.ated

No. Graduated
From Pro:ram

No.Requiring
Additional Hel.

No. Left Program
For Other Reason

Preschool,K 87 48 (55.17) 39 (44.83) 0

1 - 3 3,021 1,006 (33.30) 1,802 (59.65) 213 ( 7.05)

4 - 6 2,446 786 (32.13) 1,435 (58.67) 225 ( 9.20

7 - 9 953 424 (44.49) 428 (44.91) 101 (10.60)

10 - 12 11 5 (45.45) 6 (54.55)

TOTAL 6 ]18 2,269 (34.81) 3,710 (56.92)

Table 18

Part B Grants

GRADE LEVET

STUDENT INVOLVEMENT _. .

Number,
Particiated

No. Graduated
From Pro:ram

No. Requiring
AdditionalHel._

No. Left Program
For Other Reason_

0Preschool-K 7 2 (28.57) 5 (71.43)

1 - 3 148
1

41 (27.70) 83 (56.08) 24 (16.22)

- 6 . 60 5 ( 8.33) 52 (86.67) 3 ( 5.00)

7 - 9 270 104 (38.52) 152 (56.30) 14 ( 5.19Y

10 - 12 0 0 0 0

TOTAL 485 152 (31.34) 292 (60.21) 41 ( 8.45)

Table.19

Part A & B Grants

GRADE LEVEi

.

. STUDENT INVOLVEMENT

Number
Participated

No. Graduated
From_Pro ram

No. Requiring
Additional Help For

No. Left Program
Other Reason

Preschool-R 94 50 (53.19) 44 (46.81) 0

1 - 3 3,169 1,047 (33.04) 1,885 (59.48)
.

237 7.49)

4 - 6 2,506 791 (31.56) 1,487 (59.34) 228 ( 9.10)
.

7 - 9 1,223 528 (43.17) 580 (47.42) 115 ( 9.40)

10 - 12
.

11 5 (45.45) 6 (54.55) 0
.

TOTAL 7;003 2,421 (34.57) 4,002 (57.15) 580 ( 8.28)

2 3



STATISTICAL SUMMARY OF STUDENT INVOLVEMENT - SPEECH COMPONENT

Part A & B Grants

GRADE LEVEI

STUDENT IFOLVEMENT

Number
Participated

No. Graduated
From Pro ram

No.Requiring
Additiona1He1p

No. Left Program
For Other Reason

Preschoorz-l< 485 115 (23.71) 334 (68.87) 36 (7.42)

,

852 369 (43.31) 434 (50.94) 49 ( 5.75)

5L9 302 (55.01) 215 (39.16) 32 ( 5.83).

378 .208 (55.03) 147 (38.89) 23 ( 6.08)

220 123 (55..1) 88 (40.00) 9 ( 4.09)

160 81 (50.63) 65 (40.63) 14 ( 8.75)

117 71 (60.68) 21 (17.95) 25 (21.37)

103 58 (56.31) 31 (30.10) 14 (13.59)

10 - 12 22 7 (31.82)

1

13

348

(59.09)

42.85

2

204

(9.09)

9.11TOTAL 2 886 1 334 48.05

2 4



STATISTICAL SUMMARY STUDENT INVOLVEMENT.BY GRADE LEVEL

Table 21

Part A.Grants

GRADE LEVEL

STUDENT INVOLVEMENT

Number
Participated

No. Graduated
From Program

No. Requiring
Additional Help

N. Left Prograp5
For Other Reatio'ill

Preschool-K 1,181 416 -(35-a2)-- 710 (60.11)- --55-(-4:65-

1 - 3 6,723 2,627 (39.07) 5 665 (54.51) 431 1,6.411

4 - 6 57297 2,230 (42.10) 2129 (49.63) 438 C 8.27

9 2,116 1,088 (51.42) 796 (37.62) 232 (10.96

10 - 12 119 46 (38.66) 59 (49.58) -14 (11,76

TOTAL 15,436 6,407 (41.50) 7,859 (50.90) 1,170 .( 7.57)

Table22-

Part B Grants

GRADE LEVEL

, -
STUDENT,INVOLVEMENT '

Number
Participated

No. Graduated
From Pro.ram

No:Requiring
Additional Hele

,:NO. Left Program-g

For Other ReaS'Og

Preschool-K 482 265 (54.98) .164 (34:02) 53(11.00),

'1 - 3 221 57 (25.79) 134 (60.63) 30 (13.57)

4 - 6 99 8 ( 8.08)- 85 (85.86)

7 - 9
.

374 169 (45.19)
'--..=--

187 (50.00)

.

18 ( 4.81Y

10 - 12 .98 55 (56.12) '25 (25.51)' 18 (18.37)

TOTAL 1,274 554 (4349) 595 (46:70)

.,

125:( 9.81 )'

Table 23

Part-A,& B Grants

GRADE LEVEL

,

STUDENT INVOLVEMENT
,

Number
Participated

No. Graduated
From Pro ram

No.Requiring
AdditionalHelE.

874 (52.55)

No. Left Program,
For Other Reason

108 ( 6.49):Preschool-K 1,663 681 (40.95)

1 - 3 6,944 2,684 (38.65) 3,799 (54.71)
.

461
.

( 6.64)

- 6 5,396 2,238 (41.48) 2,714 (50.30) 444 (_8.23,

7 - 9 2,490 1,257 (50.48) 983 (39.48) 250 (10.04)

10 - 12
_.

217 101 (46.54) 84 (38.71) 32 (14.75)

TOTAL 16,710 6,961 (41.65) 8,454 (50.59) 1,295 ( 7.74)



STATISTICAL SUMMARY OF STUDENT INVOLVEMENT BY FUNDING SOURCE

Table 24

.

FUNDING SOURCE

.

STUDENT INVOLVEMENT

Number
1251121gated

No. Graduated
From Pro:ram

No. Requiring
AdditionalHel._

No. Left for
Other Reasons_

'Part A Programs
t

15,356 6,377 (41.53) 7,813'(50.88). 1,166 (7.59)

Part B Programs 1,274 544 (43,49)

.

595 (46.70) 125 (9.81)

,

-TOTAL 16,630 6,931.(41.68). .8,408 (50.56) 1,291 (7.76)

26
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IV. PERSONNEL

Each local school district was requested to provicb. information

concerning-fuIl'and-part-time.personnel paid with'Title I funds as

wall as from other sources. Other sCurces included monies contrib-

uted by the local school district, by State agencies, or by other

sources of Feeeral .funds.

Personnel working in conjunction with Title I programs fall

within three general categories: administrativel instructional, and

supportive. Information.pertaining to this aspect.of.the Title I

program will first be presented individually bY category, followed

by an overall summation. A brief discussion of volunteer involvement

will also be included.

A. Administrative Personnel

As will be noted in Tables 25, 26, and 27 which follow,,the

majority of administrative personnel were hired on a part-time basis

under Part A grants. Specific activities inCluded program adminis-

tration as well as clerical and bookkeeping duties.

B. Instructional.Personnel.

As was the case with adminIstrative personnel, the majority of

instructional staff membera were hired on a part-t:tme basis under

Part A grants. As can be seen in Tables 28, 29, and 30, the majority

of full-time instructional personnel were aides, closely followed by

teachers. More specifically, 56.98% of all full-time staff members

were aides, 56.93% in Part A programs and 57.14% in Part B programs..

Corresponding figures for teachers are: overall - 43.01%; Part A

programs - 43.05%; and Part B programs - 42.86%.

27



19.

A similar pattern emerged after examining part-time instructional

personnel, although in this case, the percentages of teachers and aides

are more closely matched. Overall, 49.46% of all part-time instructional

personnel-were-teachers, 49.10'were aides, and the remaining 1,44%-Vere

librarians or library aides. Within Part A programs, 51.06% of all

part-time instructional personnel were aides, 47.23% were teachers, and

1.70% were library staff members. Corresponding figures for Part B

programs were: 61.90% - teachers and 38.10% - aides. Across both pro-

grams as well as types of employment, the .overwhelming majority of

teachers worked in the reading area. In Part B programs, in which a

compensatory early childhood education priority has been set,by the

_State_Title I office, approximately two-thirds of all teachers were

employed in projects of this type. An additional 30% of all teachers

were employed to work with children with learning disabilities.

C. Supportive Peraminel

Overall, relatLvely few supportive personnel were hired under

Title I grants. Within this category, guidance counselors, school

nurses, and social workers were the most frequently filled positions.

As can be seen by comparing Tables 31 and 32, the majority of supportive

staff members were hired on a part-time basis under Part A grants.

D. Summary

Table 34 presents a summary of Title I personnel broken down by

activity assignment and funding source. With respect to activity

assignment, 85.26% of all persons hired were instructional personnel.,

8.48% - supportive staff, and 6.26% - administrative personnel.

As would be expected, 87.36% of these staff members were hired using

Title I funds. All other.funding sources accounted for the remaining

12.64%. 28



20.
SUMMARY OF PERSONNEL BY TITLE I .ADMINISTRATIVE ACTIVITY ASSIGNMENT

Table 25

Part A Programs

ACTIVITY
ASSIGNMENT

FULL T7-!,,IfE: STAFF IlEMBERS LESS THAN FULL.TIME_STAFF IIEMBERS
No. rrild ilbnm

Title 7 Flouts
No: Paid From 1114,.- Paid Fro

Other Sourags Som=tes.

F55:eaidIFTEzRaid_Trom
Fr T-rnther.5ources

1 20 LDS 3.93Direct:ea

Clertcma 14

Bookkeeper 0 22

TOTAL .2 1 56 ,

Table 26

Part B Programs

ACTIVITY
ASSIGNMENT

.

FULL TIME STAFF MEMBERS LESS Takm FULL TIME STAFFTMERBERS

No. raid From
Title I Funds

No. Paid From
Other Sources .

No. Paid From
All Sources

FTE Paid
From T-i

FTETPaia FroM'
Other Sources

Administrator/
Director

1 0 4 .90 .10

Clerical 0 0 1 0 .05 ,

Bookkeeper 0 0 1 0 .05

TOTAL 1 .6 .90 .20

Table 27

Part A and B Programs

ACTIVITY
ASSIGNMENT

FULL TIME STAFF MEMBERS LESS THAN FULL TIME STAFF MEMBERS

No. raid From No. Paid From
Title I Fundsj Other Sources

No. raid From
All Sources

FTE Paid,FTE
From T-I

Paid From
Other-Sources

Administrator/
Director

1 1 24 8.85 4.03

Clerical 2 0 15 4.15 .40

Bookkeeper 0 0 23 4.80 .16

TOTAL 3 1 62 17.80 4.59

2 9
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SUMMARY OF PERSONNEL BY TII1E I LNSTIUMIONAL ACTIVITY ASSIGNMENT

2A8

H!1-logmmms

ACTIVITY
ikSSIGNMENT.

FULL TTMI7 STAY LESS THAN FULL TIME L4FF MEMBERS
No. Paid From
Title 1 Funds

N f
Frro:

Ori,re Sot.

No. Paid From
All Sources

FTE PaiAIENE ?aid From
From Td-.1.:1:Dthet Sources

instructional
Aide 86 0, 120 63.57 7.95

Librarian 2 .90 0

1,1.brary Aide 0 .90 0

-::Teacher

Language Dev. 4 3.10 0

Learning Dis. 35 5.03 9.44

Mathematics 4 7 2.20 .65

Physical Ed. 0 1 .20 0

Preschool & K 2 3 1.25

Reading 51 47 42.18 2.30

Speech 2 9 14 .65 4.93

TOTAL 151 .235 119.98 25.27

Table 23:

Part B Frograms

ACTIV ITY

ASSIGNMENT

FULL 71:1E SIAFF MEgBF-1S LESS THAN FULL TIME STAFF MEMBERS

No. Paid From
Title 1. Funds

No. Pald F r7711

Other So.u=a,..

No. Ftad From
All Sources

FTE Paid
From T-I

FTE Paid From
Other Sources

instrucEional
Aide 16 0 16 6.16 .40

Librarian 0 . q)

Library Aide 0 0 0 0 0

Teacher

Language Dev. 0 0
.

Learning Dis. 2 (17) 4 2.53 0

Mathematics 2 0 2 0 150

Physical Ed. 0 0 0 0

Preschool & K 7 0 4 2.55 0

Reading 1 0 11 3.30 .50

Speech 0 5 2.20 .10

TOTAL 28 10 42 1E6.74 2.50

3 0
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SUMMARY OF PERSONNEL BY TITLE I INSTRUCTIONAL ACTIVITY ASSIGNMENT

Table 30

Tart A & B Granvs

ACTIVITY
ASSIGNMENT

FULL TIME STAFF MEMBERS LESS THAN FULL TIME STA.f. MEMBERS
No, Paid FTOM

I Funds
No. Paid From
Other Sources

No,. Paid From

All Sources
_ _

FTE Paid.

From TI
-a7E-: Paid Froni

Otbar Sour. cesr_Title.
nstruc &ma

Aide 102 0 136 69.73 ;1.35

Librarian 0 0 2 .90 0,

Library Aide 0 0 2 .90

Teacher

Language Dev. 2 0 4 3.10 ED,

Learning Dis. 6 0 39 7.56 9.44

Mathematics 6 2 9 2.20 2.15

Physical Ed. 0 0 1 .20 0

Preschool & K
9 0 7 3.80 0

Reading 52 5
..

45.443 2.80
.

Speech 2 9 19 - 2.85 5.03

TOTAL 179 16 . 277 136.72 27.77

31.
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SUMMARY OF PERSONIEL NY TITLE I. 'SUPPORTZIRt IGTIVITT #ASIGNMENT
Table 31

Part A Grants

ACTIVITY
ASSIGNMENT .

FULL_TIME STAFF MEMBERS LESS-79LAU FULL TIME-STAFF-MEMBERS

. 1d Trum
I . Funds

No. Paid From, '.;,,o. Pal& From

Other Sources All SiDumes:.

TTE Paid
From T-I

FTETaidTrom
Other-Sources

Clinical
Psychologist

--

--

1r.
8

.05

2.25

__---
------

:L=lGuidance
Counselor

HealthAide ._ --
. 2 1.40.

Nurse's Aide 2 2 .50

School_Vurse 3 -- 8 5-20

School
Tsychologist

__ 2. .20

'Social Worker 6 ,4 2.20 .40

TOTAL 18 2 25 11.80 1.80

Table 32
Part B Grants

ACTIVITY
ASSIGNMENT

FULL TIME STAFTNEMBERS 'LESS THAN TULL TIME STAFF MISBBIERS.

No. Paid From
Title I Funds

No. Paid From
Other Sources

No, Paid From
All Sources

- O.-

,FTE Paid'F.TEP&WAkom
.From T=IS OtherSamtdeis'

....
Clinical
Psychologist

N

--

1

--

- .
. .

Guidance
Counselor 2 -- I

I -- 110

Health Aide -- --

\Nurse's Aide
\

-_.

.

_- __ --
_

-,
.cti-ohl Nurse -- -- 1 -- .05

/Scnool
'Psychologist

_- __. --,_

SOIstal-Worker -- -- -_. --

TOTAL

-

2 -- -15

Table 33'.

T..xt A & B 'Grants

ACTIVITY

.

ASSIGNMENT ,

FULL TIME STAFF MEMBERS: LESS.Tlf&N FULL TIME STAFF' MEMHERS

No.:Paid From
Title L_Funds

No..PPYrom
Other--Ttrorces

No. Paid From
All Sources

FTE Zaid4ETE
From T-10therSounces

2--- 1

Paid FrOm

Clinical
Psychologist

-_ 1 .05

-

CUidance
Counselor

mE. 21:25 T 'la

Health Aide

.

1.40 H
H

Nurse's Aide 2
_

2 a .50

SchooL2N0rPP 5 -- 9 5 20 ,..7.5

School
Psychologist

--
I,' .20

'Neinl Norker 6 -- 4 2.20 40 3 2

fOTAL :20 2 27 11.80 L.95



Table J4

SUMTARY OF TERSONMEL BY TITLE I Arm= and FUNDING SOURCE

24.

TYPE OF ACTIVIT-

SOURCE OF-EUNLIIING
TOTALPar:tA Grants IZirt B Grants

T**Le I Other Sources TDCbg L Other Saurces_ Title I Other Sources

Administrative _:L1,-,0* 5.39 . 1.20 .20 20.80 5.59

Instrmetional 270.98
,

41.27 44.74 2.50 315.72 43.77

Suppc=rive 29-80 3.80 1:1)0 .15 31.80 3.95

TOTAL 3I9.-EE 50.46 48...z,, 2.85 368.32 53.31

*Entries representsual-aE perscni1 and full7time equivalents
-.17VT: part-0-171P .persnmm2_

Table: 35

SUMMARY OF VOLUNTEER. PARTICIPATION

SOURCE OF
MILE I F1fl.21ING

NUMBER OF
vormilaarEs

,

FULL TIME
EQUIVALENT (FIT)

Part A Grand 2E2 82.57

Part 15 TI,au_ 74 _ 10.92

TOTAL 33E-- 93.49

3 3



V. PARENTAL INVOLVEffENT

The recent amendments to ESEA Title I nontained in P.L. 93-380

indIud-d provisions forT strengthening =me requirements of Parent

Advisory Councils at the local school district level. In response to

these provisions., the State Title --_ office formulated a set of gulde-

lines which were_ distributed to ail VeLaa.ut school districts. The

purpose of these guidelines was to provide direction and suggestions

to the local edocational agencies on meeting the revised regulations.

Despite these efforts, the Parent Admisory Councils met with

varying degrees of success. While:some Eastricts described their

Councils as being a productive group actively involved in the_improve-

ment of educational programs forthe disadvantaged, other districts

mentioned'passive or limited partiripatian at poorly attended meetings.

The State Title I 91-mff is very moch aware of the problems faced by

local school administrators in attetyting to meet the tarent advisory

council requirements, and willimgly r=pond to requests .5:)r aseistmnce

in fulfilling this ,aspect of :he -7-j_r_ler program.

One section :af"thelluetion report:requested each supervisory

district to provide_infbam_mbout the composition and involvement

of its Parent Advisory Council as- -shell as,the extent and effectiveness

of administrative efforts to persuade all eligible Title I pareotsto

become active members Of_ the Council. An estimate of the total cost of

Parent Advisory Council activities paid with Title I funds was !zElso..

requested. A toMaaNT 54i1. districts provided this mformation- ..Deswdte

documentation iodinating =bat an bonesr "fort.Alad been made:=Lesteblish
_

a Parent Advisory:Council, one additionaildistrict stated that=its efforts

had been unsuccessful..

:3 4
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A. Council Composition

The 53 districts reported a total Council meUberSbip of 884 individuals.

The majority of Council represerqatives were parents. ofTitle I chiThdrem,

followed by public school personnel, a collective grow of varying repre-

sentation labeled "other", and private school personnel.

A closer examivation,of the "other"-group revealed the.followimg

breakdown of its composition (Numbems JUiparentheses Indicate the-occur-

rence of this category): .parents stuaents (8); school:

board members (6); representatives from community,ageacies (3);'representa-

tives fran other Title I programs a.); Title I nurises (2); and administrators

(2). .Each- of the remaining categaries were mentioned once: centraIoffice

personnel, citizens, project coordimatut,.apecial edult:ation -persauneL,, teachers

speech aide, superintendent, hookkeper, elementary coordinatarsoc4mF

V

welfaremorker, clinical psychologist:4 srojiect :director, and.mammunkty Ireaders.':

A numerical breakdowEr. of Council uoupositt....:Lku mxsu. _ars in

Table 3E,

SUMMARY OT :PARENTVISORY .;C.OUNCIL. rxIoN

Membership Category 'Numbr27. Included Percerm iur 'Vaal

Parents of Title I Children .6:31 ..

.._

IL:38Z,

Public School Personnel M9,0 21,497.:

Private_School Personnel'. .13 ILAII

Other
.

M-

TOTAL i8:84 1004=



B. Council Involvement

Each,3zocal school district was asked to describe the extent and

impact of:Parent Advisory Counclil involvement in the needs.assessment,'

the planning, the operation, and the evaluation of the Title I program.

On the basis of the information provided, an indication of the Councils'

involvement in various types.of activities can be determined, however,

the impact_of Council involvement cannot be specifically assessgd.

With tespect to involvement, Table 37 prethents a'numerical break-

down of Council activities,

Table 37-

SUMMARY OF PARENT ADVISORY COUNCiL INVOLVEMENT

[,

ACTIVITY NUMBER OF COUNCILS INVOLVED

Planning 27*

Operation 21

Evaluation 15'

Trgeds Assessment 8

Non-Inyolvement.
-

*All numbers represent a duplicate count

Non-involvement indicates a willingness'of Council members to hear .

about the Title I program, but.-a reluctance to play a more active.rOle.

In addition to the four activities included in Table 37, .which were

common to a number of Parent Advisory Councils, several additional

activities were mentioned; dissemination of program information, set-

'ting-priorities, making program suggestions, on-site.visitth to projectS,

. . . .

. .

sbaping plans for the future inVolveMent of the Council, and special

projects sucb-as the ,collation of needs assessment data.

36



As mentioned previously, no assessment Can be made of the specific

impact of Council involvement on the Title I programs. Generally, how-

ever, both the amount of participation as well as the degree of active

involvement appear to enhance Council effectiveness. Of these two

factors, the degree of active involvement appears to bemost influential.

C. Parent Recruitment

Each district was asked to describe the extent and effectiveness

of administrative efforts tO persuade all eligible Title I parents to

become active members of the Parent Advisory Council. After an initial

review of the information provided, several commonly used recruitment

methods were identified. Table 38 provides a summary of these methods

with a corresponding rating of their effectiveness. The numbers con-

tained in each cell indicate the number of Councils using a given

recruitment method with the indicated degree of effectiveness.

Table 38

SUMMARY OF ADMINISTRATIVE METHODS-OF

RECRUITMENT FOR PARENT ADVISORY COUNCILS

DEGREE OF
'=FECTIVENESS

RECRUITMENT METHODS

Media
Letter to
Parents

Personal
Contact

Informational
Meeting

PAC Members
Recruiting
Other Parents

Very-Effective 1 .

a

Moderately
Effective 3 8

Not *Effective 1 1 1

Effectiveness
Not Mentioned

1 4
.
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As can be noted in Table 38, letters to parents and petsonal contact

were the most frequently used as Well as effective recruitment methods.

The presence of the superintendedt at all PAC meetings was identified by.

one district as an important factor in their effective recruiting effort.

D. Cost of Parent Advisory Council Activities

Each district was asked to provide an estimate of the total cost of.

Parent Advisory Council activities paid with Title I funds. A summary of

this information appears in Table 39. The most apparent observation which,

can be made is the large number of districts in which no funds were ex-

pended to support council activities. A total of.13 districts expended

funds, 10 from Part. A grants, the remaining 3 from both Part A and B grants.

wIde range of cost was reported, with the smallexpenditu.re_being

$13.00 ahd the largest, $300.00. In terms of average estimated costs,

Part A grant recipients indicated an average expenditure of $106.31,

Part B grant recipients an average of $131.67, with the combined average

being $118.99. Corresponding figures for total estimated costs are:

Part A grants - $1,382.07; Part B grants - $395.00, and overall total -

$1,770.07.

Funds were expended to support a variety of activities which can

be subsumed undertwo general categories. One category included ex-

penditures incidental to the operation of the advishry council; Typical

activities included secretarial services and duplication of Title I materials.

The second category included expenditures which were made to support a

more effective parent advisory council. More specifically, when financial

problems may have been a barrier to effective participation, expenditures

were made to help low income members of the advisory council meet the in-
_ -

cidental costs of serving on the council.. Such expenditures included

reimbursement for travel expendes and baby-sitting services. Additional

38



expenditures related to increased council effectiveness included in-

service training and-informationaarmaterials.

Two specific activities are!deserving of special mention. One

school dist-ict spent $2,014.75 to -produce a color film designed to

orient Parent Advisory Gmuncil members to the Title I program in that

district. The AdvisoryCouncil ill-another district, working along with

'an outside consultant, cortted a- needs assessment of the total (K-8)

school population. The_Gaunmil determined needs by analyzing statistics

gained from surveys and ten7tisiting alI existing Title I programs in the

district. On the basis'of the findings, the Council met with diStrict

administrators to discuss prmgrams,designed to meet the identified needs

and to esffEligh riot for tfiiir inclusion into.tfii-ERisting program.

7FAffile, 39

SUMMARY OF TOTAL ISTIVAIED COSTS OF TITLE I SERVICES

FOR PARENT' .ADVISORY; COUNCIL.ACTIVITIES PAID WITH ESEA TITLE I FUNDS

30.

Estimated Costa

(

NuMber of Programs Expending Estimated Cost

Part:A grant Part B Grant
Total No. for
Estimated Cost

:.

$349'- 300 2 1 3

299-- 250 0 O. 0

249 -- 200 1 0

199 -150 0 0

149-- 100 2 0

99 50 4

.

1

.

49-i 4 I 5

TOTAL 13 3 16*
EXPENDING .LuNDS.

' NUMBER
EXPENDING NO,FUNDS

t

40) 33 73

*Duplicated Count 3 9
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VI. STUDENT PERFORMANCE

All school districts were requested to report standardized test

results for reading, math, and learning disabilities programs in mean

grade equivalent scores. The State Title I office recognizes the

problems inherent in the use of these scores and is fully aware that

summarizing these scores across different testing instruments further

compounds the problems. However, the grade equivalent scores were

used only as a means of obtaining a very general statewide picture of

student performance. It should also be noted that measures of student

performance for those districts using the Prescriptive Reading Inventory,

a criterion-referenced reading program, are reported separately in

Appendix A.

Statewide summaries of student performance by program component and

by grade level appear in Tables 40 and 41, respectively. In all cases,

entries in each cell represent the number of students achieving the

identified gain. Numbers in parenthesis represent corresponding per-

centages of students. As will be noted, approximately 43% of all par-

ticipants (N=3374) achieved gains of at least 1.1 months while taking

part in a Title I program. Conversely, less than one percent of all

students showed a loss in mean grade equivalent scores when measured by

a standardized testing instrument.

Individual summaries of student performance within reading, math,

learning disabilities, and speech programs follow. Once again, entries

in each cell represent the number of students achieving the identified

gain. Numbers in parenthesis represent corresponding percentages of

students.
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Table 40

SUMMARY OF STUDENT PERFORMANCE BY PROGRAM COMPONENT

PROGRAM
COMPONENT

GAINS IN MEAN GRADE EQUIVALENT SCORES
LOSSES

1.5+ 1.4 - 1.1 ,1.0 - .7 .6 - 0

Learning
Disabilities 84(12.02) 39( 5.19) 157(14.80) 246(29.36)

Math 30( 4.29) 160(21.28)

,

169(15.93) 52( 6.21) 0

Reading 585(83.69) 553(73.54) 735(69.27) ::40(64.44) 24(100)

TOTAL 699(20.72) 752(22.29) 1061(31.45) 838(24.84) 24(.71)

Table 41

SUMMARY OF STUDENT PERFORMANCE BY GRADE LEVEL

(LEARNING DISABILITIES READING, AND MATH COMPONENTS COMBINED)

GRADE
LEVEL

GAiNS IN MEAN GRADE EQUIVALENT SCORES
LOSSES

1.5+ 1.4 - 1.1 1.0 - .7 .6 - 0

1 12( 1.72) 32( 4.26) 8( .75) 134(15.99) 4(16.67)

2 65( 9.30) 98(13.03) 265(24.98) 164(19.57) 0

3 107(15.31) 166(22.07) 192(18.10) 138(16.47) 0

4 102(14.59) 166(22.07) 243(22.90) 131(15.63) 2( 8.33)

5 166(23.75) 144(19.15) 132(12.44) 106(12.65) 0

6 70(10.01) 51( 6.78) 96( 9.05) 39( 4.65) 0.

7 87(12.45) 91(12.10) 43( 4.05) 103(12.29) 18(75.00)

8 90(12.88) .53) 82( 7.73) 23( 2.74) 0

TOTAL 699(20.72) 752(22.29) 1061(31.45) 838(24.84) 24( .71)
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A. Reading Programs

As can be seen in Tables 42, 43, and 44, a total of 2,437 first

through eighth grade students participated in reading prOgrams. It

should be noted, however, that.this figure is lower than the actual.'

number of participants since additional students were inVolved in

programs which utilized the Prescriptive Reading Inventory. .More

detailed information concerning the .PRI.i.s.presented in Appendix A.

Ae overall look at both Standardized and criterion-referenced

test results indicates that over 50% of all'students who partiCipated

in Title I reading programs made appreciable gains during the 1974-75

school year.

SUMMARY OF STUDENT PERFORMANCE.- READING COMPONENT

Table 42

Part A Programs

GRADE
LEVEL

GAINS IN MEAN GRADE EQUIVALENT SCORES

1.5+ 1.4 - 1.1 1.0 - .7 .6 - 0
LOSSES

8 13 7 105 4

2 53 . 85 162 127 0

3 78 131 98 62 0

4
_

79 117 154
,

62

5 133 83 73 35 0

6 55 29 56 16

7 52 39 43 14 18

8 43 37

l'a==130 ==776
5

(20.47)

0

24
(1.15)TOTAL sof"==

500
(24.07) (24.03) (30.27)
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SUMMARY OF STUDENT PERFORMANCE - READING COMPONENT

Table 43

Part B Programs

GRADE

LEVEL

GAINS IN MEAN GRADE EQUIVALENT SCORES
LOSSES

1.5+ 1.4 - 1.1 1.0 - .7 .6 - 0

1 0

,

7 1

3 2 18 7 0

3 3 24 i7 2. 0

4 2 1 24 19

5. 1 1 19 11

6 1 0 12 0

32 18 0 59

8 42 0 14 8

TOTAL 84
(23.60)

53
(14.89)

105
(29.49)

114
(32.02)

0

Table 44

Part A & B Programs

GRADE
LEVEL

GAINS IN MEAN GRADE EQUIVALENT SCORES
LOSSES1.5+ 1.4 - 1.1 1.0 - .7 .6 - 0

1 8 20 8 113 4

2 56 87 180 134

81 155 115 64

4 81 118 178 81 2

134 84 92 46 0

6 / 56 29 68 16 0

7 84 57 43 73 18

85 3

,

51 13

TOTAL 585
(24.00)

553
(22.69)

735

(30.16)

540
(22.16)

24

(.98)
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B. Math Programs

A total of 411 students in grades one through eight participated in

remedial, math programs. When examining Tables 45, 46, and 47, it can be

seen that approximately 46% of all participants achieved gains of at

least 1.1 months in grade equivalent scores. It will also be noted that

no losses between pre and post-testing scores were reported in any math

"program.

SUMMARY OF STUDENT PERFORMANCE - MATH COMPONENT

Table 45

Part A Programs

GRADE
LEVEL

.

GAINS IN MEAN GRADE EQUIVALENT SCORES

1.5+ 1.4 - 1.1 1.0 .7
. LOSSES

1 0 0 1

r-

0

2 1 11 15 3 0
.

3 11 0 . 23 4 0

4 10 31 33 0 0

0 39 .4 19

6 8 0 10 0 0

7 0 17 0 4 0

8 0 1 9 0

TOTAL 30
(11.76)

100
(39.22)

94
(36.86) (12.16)
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SUMMARY OF STUDENT PERFORMANCE - MATH COMPONENT

Table:46

Part B Programs

GRADE
LEVEL

GAINS IN MEAN GRADE EQUIVALENT SCORES
LOSSES1.5+ 1.4 - 1.1 1.0 - .7 .6 - 0

1
,

0 10 0 0

2 0 18

0 0 28

0 12

5 0 21

6 0
_

,

0 6

7 0 17 0 14

, 22 0 0
=w---.............

TOTAL 60
(38.46)

75
(48.08)

21
(13.46)

0

Table 47

Part A & B Programs

GRADE
LEVEL

GAINS IN MEAN-GRADE EQUIVALENT SCORES
LOSSES

1.5+ 1.4 - 1.1 1.0 - .7 .6 - 0

1 0 11 0

.,

1 0

1 11 33 6

3

.

11 0 51 8 0

4 10 43 34

5 0 60. 4 19 0

6 8 0 16 0 0

7 0 34 18 0

8 0 1 31 0 0

TOTAL 30

( 7.30)

160

(38.93)
169

(41.12)
52

(12.65)
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C. LearninkDisabilities Programs

Learning Disabilities programs were condutted primarily by Conaulting

Teachers. These teachers have received specialized training in the

rimediation of learning disabilities through the use of behavioral analysis

techniques in'conjunction. with the Consulting Teacher Program at the Uni-

versity of Vermont. Remediation is most typically in the form of indiv-

idualized educational plans including instructional objectives suited t

the unique needs of each child. Due to the nature of these plans, student

progress is carefully recorded and measured on a regular basis, and, there-

fore, standardized tests are mot the sole means of student evaluation. A

summary of student performance as7indicated by standardizeil tesr results

appears in:Table48.

SUMMARY STUDENT PERFORMANCE - LEARNING DISABILITIES COMPONENT

Table. 48

Part A Programs

GRADE
LEVEL

GAINS IN MEAN GRADE EQUIVALENT SCORES

1.5+ 1.4 - 1.1 1.0 - .7 .6 - 0
LOSSES

1 4 1 0 20 o

2 8 o
i

52 24

3 15 11 , 26 66 o

4 11 5 31 50 o

32 o 36 41 o

6 22 12 23 o

7 3 o o 12

8 5 0 0 10

TOTAL
Br

(15.97)

.

(7.41) (29.85) (46.77)

0

*All Learning Disabilities programs were funded under Part A Grants
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D. Speech 'Programs .

All Title I.speech prograns are conducted.with technicaLassistance

from the Speech Consultant who ie a member of the Special Education-Div-

ision, State Department of Education. Each school district havini a

speech program is required to complete a comprehengive report form at

the end of each school year. Although one section of-'thsfOraLrequests

standardized teSt results, the mannerin which theieresults were to 1:se

reported was-not:specified. Therehmte, student performance wasz.reported

in aArariety:ufTways including percentiles, percentages, and:raw scores,

SincsIthe conversion of these various forms of results into-asingle

common:Andimesnr of achievement was: unfeasible, student performancein

speeckTrograms,-,of necessity, willLbe reportedjpa different=manner.

Table_20, included under the section of this repOrt entitled

Student:Tarticipation (see page 15), also provides data regarding Student

performance. It will be noted that'approximately 48% of all students who

participated in spech programs were permanently dismissed. Permanent

dismissal, in most cases, requires total correctiOn of the identified

problem area(s). An additional 43% of participating students will require

continued help. The remaining 9% of participants left the speech program

for reasons other than dismissal.
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VII. IN-SERVICE TRAINING

Several different pieces of Information were requested concerning

in-service training: a description of the_in-service training activities

which had been included in the groject, an indication of those activities

In which the project staff woulcEparticipate if offered, and.the total

:.testimated cost of inservice education for Title I.staff. paid with Title I

iEunds. Each of these points wili be discussed.briefly.

A. .In-service Training Included:An Pro ects

While specific in-service training activities were suited to individual

program needs, severitl general types of activities were fairly common across

all projects. More specifically: workshops, meetings, training provided by

subject area specialists, and coursework were frequently identified in-

service activities. Unfortunately, a substantial number of schoOl'districts

did not include, information about the in-service training which had been

included in their projects:

B. Estimated Costs of In-service Education

Over half ofrthe 54 school districts receiving Title I funds expended'

monies for in-service.education'. The majority of these training aCtivities

were included in programs fuaded by Part A grants.

Overall, an average Of $952.94 was spent within Title I programs for

in-service education. Corresponding figures for Part A and Part B projects

were .$1;306.95 and $598.93,.respectively:

4 8



SUMMARY. UT.REQUESTHYDR:ENSERVICE TRAINING

Table 49
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. Consult ing Teacher/
Learning Disabilities,26 21, .1,19 28. 27- 21 30 15 .27 28L213.. 24:::::3216 9 1

Early..,Childhood
.,...

Education. .'-: 20 25 14 27. 24 ,15 23. 14 25 14 28:- 25,- 24 213.

,.Guidance:and
COunseling 5 2

.

0 2 0.1 1 1 0 .:IL ! L

Health --- .18 10 9 8 8 3 7 6 6 111 7 2 7 210 :

..-Home -School

:Coordinator 8 1 5 5. 5 2 2 4 1 1 4 .

,

...Math 12 304 5 3 6 1 4 32 3 4 11

Program
:.C6ordinator 1 0 0 0 0 0 0 0,--26:. ob. tr o 0 1

'. Reading 47 88 49 76 :81 72. 119' -35:-., ink
. ,.-PY 63 '.75;

, , ...

110:21f89.

-

18 , ..10.

Speech, Language
and Hearing 22 .4 6 A .15.-

Other 25 12 :10 18 1:3 9 IET .7 IA,: 3M:.: 22 28 10 b7 1 &

'..TOTAL. 188 '166- 109 172.'148. EYY,
;

'212 .82 lafr I22 164. 186. 183.: 1.90 14.CL ..67

*Summer Programs Not Included

Other Programs: '

Aid For.the Disadvantaged
Big Brother/Big Sister
Dropout Prevention
Helping Teacher Program
One Room Schoolhouse
Kidpower
Language Arts & Enrichment
Library Programs
Psychological Consultations
Physical Ed. for Handicapped
Resource Room
Social Worker
Tutorial

49

2. Other Inservlce Training Requested
Diagnostic,Prescriptive,&Remediation Teach
Individualization Training for.TiaChers
Learning Disabilities
ManageMent by Objectives.
MaterialS for Slow Learners
Motivation of Uninterested Learners
Organization of Volunteers
Parent Advisory Council
Remedial Reading
Speech & Language Training



VIII. ESEA TITLE I - PART C PROGRAMS

A total state alloCation 'of 1$29,070.00 was received:for Part C grants.'

These funds were distributed among 60 .local school:district's and servec1a

.total of 2,906 children. The smallestgrant wasHin the amount o $6.2.00,

the largest in'the amount of $2,701.00. 'A breakdown of speCifiC grant'

awards appears in Table

Table 50 -

SUMMARY OF PART C GRANT AWARDS

Amount of Grant
. No. of DoiStrictS

ReceiVin: Grant

Percent o
TOtal

0- 499 45 75.00%

50U - 999

1000 " 1499 3

1343%

5.00%

1500 - 1999 5.00%

2000 - 2499

2500 - 2999 1.67%

TOTAL

The majority of these funds was spent on materials for use in.the

existing Title I programs. The remainder was used for:.the salaries of

special project personnel..

Each district was also asked to estimate the impact of'Part C.

monies on the education of the children served. Table 51 is a summary

of the districts' responses. The number contained in each cell indicate

the number of districts using the Fart C funds for a given purpose with

the identified level of impact.
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As can be noted in this table, the consensus of the districts was

that the Part C funds had considgrable impact on the education of the

children served.

Table 51

SUMMARY OF THE EDUCATIONAL IMPACT.OF PART C FUNDS

Level of
Impact

USE OF FUNDS

Reading
Materials

Math
Materials

Speech &
Language
Materials

Health
Materials

Special
Project
Personnel

Significant
Impact 12 8 12 1 ,

Moderate
Impact 6 12 7

LittleImpact- - - -

No
Impadt - - -

51



IX. RECOMMENDATIONS

Following a summary of progeam reaults and impact on student parc.

ticipants, staff members Were asked to give recommendationa for future

actions. Table 52 presents. a summary of these recommendations:

While most of the reCommendations included in Table'52:are self-

explanatory, two may.need additional clarification... Within the

ation and expansion recommendation, epansiOn took several:different

forms: including a larger number of children in the .program lengthening

the time of participation, conducting the program in a larger physical

space, working with the parents of children receiving services, and

coordinating he program with related school services.

Programmatic changes is the second recommendation'requiring further

.,explanation. Once again, a.variety of changes were subsumed under this

categOry: rearranging schedules, decreasing fhe number of 'participants

and focusing instead on a specific group of children, Shifting the location

in which services were provided, providing more carry-over and follow-Up

restructuring the use of volunteers, and modifying reports of student

achievement by including, progress reports to parents.

5 2
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RECOMMENDATIONS.

Continuation in
PresentRorm
Continuation
and 14cOansiOn:
Exten&Trogram .

intOYSChOO1 SYstem
Include new
Program Services
Programmatic
Changes
Increase in
'StaffTime
Increase in
Number. of StAff
rov e n-serv ce

Training
Increase Parental
Involvement
Increase Individual
.AttentiontO Student
Modify Procedures in
Dealing With Children

Change in Program
Emphasis
Modify Evaluationf
ASsessment Methods

SUMMARY OFREPONMENDATIONSBT'PROGRAM*OF'

-0
. 00

W W
r4

cgt).0 -0 HI
w bri 4 ':O. W .ri

E-4 -1-1 4--1

'1J' 40-.'44)
4.4 4-.1 (3
W 'S4 '0 ri

'0 :W
C3-40. 43.14 L)

ca

a)

Table 52

o o
O .1.1

O 0 ba
W

1 'V OD

EI-0 0 0 -0
W' W W

4-1

NUMBER p.r..STAFF

2..

3 10

.9 13

3

3

0 1

a)

ay;
a.

MAKING RECOMMENDATION

2 9 0

Additional
funding-'

Discontinue
Program

TOTAL

NONEjNCLUDED

TOTAL

27 60

10 4

37 64 14

13 4

20 12

10

12

2,

26.

14 46 12

8 8 10

22 54 22

*Other includes:, .Dropout Prevention, Physital Education,-
Resource Room, Tutor Programs, and
Motor Coordination



X, APPENDIX

EVALUATION REPORT ON READING PROJECTS

USING THE

PRESCRIPTIVE READING INVENTORY

1974 1975
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PROGRAM OVERVIEW -

, DEPARTMENT OF EDUCATION
Division of Federal Programs

COMPENISATORY EDUCATION (TITLE I ESEA)

April 1976

EVALUATION ACTIVITIES IN VERMONT'S ESEA.TITLE I
READING PROJECTS USING CRITERION REFERENCED. TESTING

. The present trend in education is to focus on maximizing the potential
of the individual student. This trend haS created new requirements for methods
of.determining the needs of individual students, and individualized instruction
to meet those needs.

The criterion-referenced.test was developed to help meet these requirements.
Rather than comparing a student's performance with that of a national reference
group in a broad subject area, a criterion-referenced test evaluates a student's

mastery or non-masterY of explicit educational objectives, stated in behavioral
terms, which are consistent. with the teacher's program of instruction. Thus, a
criterion-referenced test provides an inventory of skills which a student can
perform in a given subject area, like reading.

The Prescriptive.Reading Inventory (PRI) is such a criterion-referenced
test, which was administered in September, 1974 and May, 1975, to nearly 5,000

students in Vermont's Title I reading programs.

The Prescriptive Reading Inventory, published by CTB/McGraw-Hill, is a
criterion-referenced diagnostic-prescriptive reading test. The PRI is untimed
and takes approximately three hours to pre-test and two hours to post-test.
Considering the amount of time necessary to administer an individual diagnostic
reading test, the PRI is efficient; generates relevant information; and provides
organized means of record-keeping. The turn-around time for scoring of tests

is approximately seventeen working days. Student's performance is measured in
terms of objectives mastered or not mastered. -Student growth is a comparison
of pre and post-test results.

Ninety objectives are tested at four levels. Each level contains 34-42

objectives with between 123-162 test items. . The objectives are commercially ,

grouped into six categories, but Vermont has regrouped them into the four areas

of PhOnetic Analysis, Structural Analysis, Vocabulary, and Comprehension. Also

in Vermont, each district had the opportunity to prioritize the objectives, by

grade levels from a heavy degree of instructional emphasis to little or no emphasis.

District results are compiled only on those objectives receiving heavy to moderate

emphasis. 5 7
(more)



The levels of the PRI are:

Test Level Skill Level

School Year
1974-75
1975-76 1973-74

Red Book

Green Book

Blue Book

Orange Book

1.5-2.5 most frequently used at Grade(s)

2.0-3.5 "

3.0-4.5 "

4.0-6.5 ' It 11

2

3-4

5-6-7

7-8

2-3

4

5

6-7-8

, -

Tests zesults are recorded in terms of individual, small'group, or whois
class instruction. The main components are:

A. Individual Diagnostic Map - Indicates objectives tested, mastery or
non-mastery of each objective.

B. Prescription'- Objectives coded to reading series being used; references
are coded at grade level, below grade level, and above grade level. How-
ever, these prescriptions in no way limit the teacher to that specific
reading series. Once the skill is diagnosed, any materials and techniques
can effectively be used to teach that skill.

C. Objective Mastery Report.- All students in a group are listed as well as
all objectives. . Mastery, non-mastery, or review needed is-recorded for
each student and each objective.

D. Group_and District Summary - Percentages of mastery by group, grade level,
building, and district.

E. Interim Tests - Short tests available to check each objective after it has
been taught.

F. State Summary - Total student performance by objectives on matched name
basis submitted to State for analysis and'reporting.

Other components to this program are availabli to accompany the FRI'S.
Please refer to the single sheet listing of components and prices published
by CTB/McGraw-Hill.

Staff development for this project was carried out in cooperation with the
Title I State Consultants and with representatives from CTB/McGraw-Hill. Intro-

ductory and follow-up workshops, newsletters, and evaluation questionnaire were
all available to participants: Also, one state level member was assigned on a
part-time basis as a resource person to aid in the conduct of the program. The

importance of staff development activities with follow-up supportive-techalical
assistance cannot be w.terstated as a key to the success of an effort of.this type.

The information provided in these materials will simply give you an overview
of the program piloted by Vermont. For more detailed information, please contact
Gerard A. Asselin, Chief, Compensatory Education, Department of Education, State
Office Building, Montpelier, Vermont. We will attempt to answer any specific
questions that you may have regarding our procedures.
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WHY USE CRITERION-REFERENCED TESTING?.

The decision to use a criterion-,referenced test in Title I funded.

reading programs was due in great measure to the following reasons:

* The approach gives the project director an oPportunity to
integrate the PROJECT EVALUATION into the project operation
so as to have an on-goingnasSessmentpf Student. performance.
This information can be used for changes in student activities
thus enhancing project success.

* A criterion-referenced test measures absolute gain rather
than relative gain on a grade equivalency scale or on a
percentile rank.

* The test results ale not influenced by -

-the rate of work of each learner
-the learner's ability-or lack of-to cope with
formalized testing materials and sessions.

* The test resUlts are directly affected by -

-the teachers' commitment to work toward the objectives
-the removal from the learner the threat of grade
equivalency scores.

* The teachers, parents, and learners can plan in advance
the goals they want to attaini

* Students can see how well their present level of achievement
compares with their past performance. Every report reflects
a measure of competency in some specifically identified in-
structional unit.

* The outcome evaluation i6 directly affected 1.** -

-how well the needs of the children were assessed
-how closely teachers followed their pre-planned
instructional strategies.

* Thus -

-evaluation becomes more precise
-planning more in'line with student needs
-staff development better focused on the
skills necessary to promote student growth
-technical assistanca directly related to problem areas.

5 9



4 .

PART I

The first set of documedts in this evaluation report contains

the results of student performance on reading objectives rated by

Vermont educators as essential to the mastery of reading skills.

The data shows the comparative growth of children participating
-

in supplementary reading projects funded under ESEA Title I with the

growth of children judged to be average and above average readers.

The rating of objectives was achieved through a Delphi process

involving regular classroom teachers, remedial reading teachers, and

higher education professionals in the field of reading.

The "average" and "above average" students were enrolled in

five school districts not participating in Federally-funded supple-

mentary reading programa.

The students' readirg levels were determined by the classroom

teachers on the basis of standardized test scores and teacher judgment.

None of the "average/above-average" students received supplementary

reading instruction.

Initially, an attempt was made to establish a comparable group

to the Title I participants, however., a close examination of this

group at the end of the project revealed that many of the children had'

been given extra help in reading either through locally funded staff

members or through the use of volunteer assistants. Thus, it was'not

possible to have a group of children with a comparable range of read-

ing levels as children who received remedial reading in schools using.

the Prescriptive Reading Inventory.
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ESSENTIAL OBJECTIVES FOR SECOND GRADERS

The following 17 objectives were rated by Vermont educators as the most important of the 34.objectives

in the Prescriptive Reading Inventory (CTB/McGraw-Hill) RED LEVEL. The PRI objectives were gleaned from

reading programs used with over 85% of the students in the country.

These objectives were considered essential at second grade to become competent readers and were

taught for mastery to students functioning in the 1.5 to 2.5 grade level range.

OBJECTIVES

1. Matching same vowel sound 39. Match synonyms

3. Matching long and short vowel sounds 41. Match sentence with picture

(positive and negative sentences)

4. Consonant Substitutions: Initial Blends

same endings, choose correct

initial consonant blend (pin,. spin)

5. Consonant Substitution: Initial & Final

(Substitute initial or final consonant

blend to make new word)

6. Consonant Substitution: Final Blends

same two initial letters, choose

correct final consonant blend

(rest,,rent)'

16. Identify singular and plural words

17. Word endings ed, s, ing

(choose correct word in a sentence)

24. Identify compounds

42. Choose correct word for sentence

by use of context clue

57. Sequence of Events

(first, last)

58. Identify setting of story

59. Recall of story detail

(what, where, how many)

67. Main idea of story

(title for story)

68. Feelings of a character at a particular

time or throughout a story



ESSENTIAL OBJECTIVES FOR THIRD GRADERS

The following 17 obje'ctives were rated by Vermont educators as the most important of the 41 objectives

in the Prescriptive Reading Inventory (CTB/McGraw-Hill) GREEN LEVEL. The PRI objectives were gleaned from

reading programs used with over 85% of the students in the country.

'These objectives were considered essential at third grade to become competent readers and were taught

for mastery to students functioning in the 2.0 to 3.5 grade level range,

OBJECTIVES

1. Matching same vowel

2. Matching same consonant sound

5. Consonant Substitution: .Initial & Final

(Substitute initial'Or final

consonant to make a new word)

57. Sequence of Events

(first, last)

_Identify.setting,of story

59, Recall of story detail

(what, why)

8. Rhyming parts of words - grow rhymes 62. Recognize cause and effect

with,grew,.so, etc, (why, what happened).

10. Identify silent vowels 63. Draw inferences aboUt what has been read

(support statement)

12. Match r-controlled vowel sound

64. Choose logical conclusion

14. Match word parts with same vowel sound (why did a person do such and such)

(aw, er, ow)

17. Word endings ed, s, ing

(choose correct ending for word)

26. Identify correct word or base word

which requires spelling change

(cities - city, cit, citie)

6.7. Main idea of story

(title for story)

68. Feelings of a character at a

particular time or throughout a story

48. Choose correct meaning of word from

context clues (He wrote the play.)



ESSENTIAL OBJECTIVES FOR FOURTH GRADERS,

The following 15 objectives were rated by Vermont educators
as the mist important of the 42 objectives

in the Prescriptive.Reading
Inventory (CTB/McGraw-Hill).BLUE LEVEL. The PRI objectives were gleaned from

reading programs used with over 85% of the students in the country.

These. objectives 'were considered essential at fourth,grade to become competent readers and were taught
for mastery to students functidning in the'.3.0 to 4.5 grade level range.

OBJECTIVES

13. Match sound of digraphs, dipthongs
59 Recall of Story detail

(io, aw, oo)
(how, when)

14. 'Match word parts with same vowel sound 60. Recall of story by part
(ur,,er, ear)

15. Phonetic Parts'. Blending

(Blend two parts to make one word) 62; Recognize cause and effect

(because,what happened)

61. Identify true statements about story

32. Identify prefix or suffix in affixed word..

45. Choose appropriate word for sentence

52. Select correct synonym for a word

57. Sequence of Events

(Indicate When an event happened

in, relation to other events)

58. Icientif setting of story

63. Draw inferences about what has been read

(why do .you'think)

64. Choose logical conclusion

(it probably was)

67. Main idea of story

(what is story mostly about)

66



ESSENTIAL OBJECTIVES FOR FIFTH AND SIXTH GRADERS

The following 15 objectives were rated by Vermont educators as the most important of the 38 objectives

in the Prescriptive Reading Inventory (CTB/McGraw-Hill) ORANGE LEVEL. The PRI objectives were gleaned from

reading programs use'd with over 85% of the students in the country.

These objectives were considered essential at fifth grade to become competent readers and were taught

for mastery to students functioning in the 4.0 to 6,5 grade level.

OBJECTIVES

13. Match sound of digraphs, dipthongs 64. Choose logical conclusion

(ou, ea, oo) (the.age of the person may have been)

14. Match word parts with same vowel sounds

(shun, aw, ow)

15. Phonetic Parts: Blending.

(Blend two parts to make one word)

33. Add correct affix to word

52. Select correct synonym for a word

53. Select correct antonym for a word

,

5 Sequence of Events

(Indicate when an eventltapppned

in relation to other events)

59. Recall of story detail

(ncall of specific story detail)

62. Recognize cause and effect

(because, why)

63. Draw inferences about what has been read

(how information suggests what)

65. Identify clues which lead to a conclusion

67. Main idea of story

(what is passage mainly about)

The above 15 objectives and the following 5 were

considered essential at sixth grade to become

competent readers and were taught for mastery to

students functioning in the 4.0 to 6.5 grade

level range.,

34. Select correct definition of affixed word

46, Choose most suitable word for sentence

using context clue

48. Choose correct meaning of word from

context clues '(He wrote the play.)

49. Match words in isolation with their meaning

66. Predict future action based upon content

of reading material
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GRADE 2
R E D

(GR 1.5 - 2.5) POP: 440,



'100

90

95-

GR4-3
".

ILES GREER
(GR 1.5 - 2.5) POP: 264 (OR 2.0 - 3.5) POP: 291

85-

60

55-

50-
45-

'40-

35-

25-

-7-7

COMP TOTAL'
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GRADE 4
GREEN 0

(DR 2.0 - 3.5) POP: 454

100
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90

85-

80

60,

55-

50-

act

45-

25-

15-

'WORD ATTACK LANGUAGE VOCABULARY 'COMPRENEN'SION 'TOTAL

POSTTESTT



GRADE 5
.GREEN

(GR 2.0 - 3.5) POP: 174

34

BLUE
(GR 3.0 - 4.5) POP: 244



GRADE 6
BLUE

(GR 3.0 - 4.5) POP: 279

WORD ATTACK LANGUAGE VOCABULARY 'COMPREHENSION TOTAL



GRADE
BLUE

(GR 3,0 4,5) POP: 93

ORANGE
(GR 4,0 - 6,5) POP: 101
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10;-
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(GR 3.0 - 4.5) POP: 73
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POP : 126
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.
*PRI

Grade Level

Objectives

Emphasized

Average

Pretest

Master

STATE C011OSIQ

19/4.19)5

Average % Of

Objectives

Mastered on

Pre-test

01'

Average % of

Average Objectives

Poyttest Mastered on Maximum % of

Mtert Posttest Gain ',Possible Maximum

Red 440 31 1428 31

Red 264 30 17,45 58

Green 291 35 8.86 25

Green 454 34 13.95 41

Green 174 36 16.16 45

Blue 244 34 14.10 41

Blue 279 33 17.27 52

Blue 93 34 18,95 56

7 Orange 101 28 9.05 32

Blue 73 34 18.80 55

Orange 126 28 10.82 39

24.18 78

25.46 65

20.42 58

23.81 10

Z5.15 10

21.37

70

24.21 71

11.85 42

21.98 65

48

13.9 20.72 67%

8.0 12.55 64%

11.56 26.14 44%

9.86 20.05 49%

8.99 19.84 45%

63 7.27 19.90' 37%

5,73 15.73' 36%

5.26 15.05 35%

2.80 18.95 15%

3.18 15.20 21%

2.68 17.18 16%

* The PRI'objectives are most widely taught to yt the following

grade levels in the national curriculum: '

LEVEL

Red Book (A)

Green Book (B)

Blue Book (C)

Orange Book (0)

GRADE

1.5-2.5

2.0-3.5

3.0-4.5

4.0-6.5

W

11141.



PART III

In February of 1976, CTB/McGraw-Hill was able to produce

normative data from the administration of the Prescriptive Reading

Inventory.

The grade equivalel -.ntile scores, and acniove-

ment developmental scale scores were deriVed from the California

Achievement Test-1970edition after extensive field teSting revealed

that thecorrelation on-the performance of children between the PRI

and the CAT '70 matched - in fact was better - than the correlation

between two forms of the. CAT .'70.

In an attempt to preserve as much as possible the integritY

of the criterion-referenced testing approach, normative data will

not be.used to report ind..1.-TAUal student nor grouP performance.

This data is useful in sardfying Federal auditors that children

selected for Title I servires are eligible for those services and Ix

the initial years of this pilot project-to satisfy critics that

children who show growth in mastery of reading objectives will also

perform well on a normative based test.

110



FALL TESTING 1975

BASED ON PRI

TOTAL TITLE I . GRADE EQUIVALENT SCORES

GRADE LEVEL TOTAL STATE POPULATIA. TITLE I

AT TESTING POPULATION TETED W/PRI OF TOTAL VOCAB COMP TOTAL GAP

1,1 8,415 19 OZ .8 .6 .8 .3

2.1 8,010 552

3.1 7,738 834

4.1 8,195 691

5.1 8,556 598

6.1 9,295 535

7,1 9,429 294 3% 4.8 4.9 4 8 2.3

8.1 9,538 278 3% 419 5.0 4.9 3.2

7% 114 1.2 1.4 .7

111 2.0 2.0 21 10

8% 2.7 2.7 2.7 1.4

7%

6%



CONCLUSIONS BASED ON PRI RESULTS

1. There is a positive relationship between the performanre levels

of "average" and "above average" readers and the objectives
rated essential to reading mastery even though the identifica-
tion of capable readers and the rating of objectivet were
sepakate activities.

2. Children in Title I reading projects in the lower elementary
grades make greater gains in closing the gap with average
readers than do children served in the upper elementary grades.

3. Children in Title I rending projects in the upper grades achieved

measurable srowth in reading mastery even though these children
were the ones'most difficult to keach.

4. The pre-test of children in upper grades (6-8 ) showed better

performance on word attack,objectives than:on comprehension
objectives.

5. The post-test of children in the upper grades (6-8) did not
inacate appreciably-more growth an the word attack objectives
than on the comprehension object-11ms even though a great.deal
of emphasis,was given by teachersto word attack objeCtives.

6. Children in Title I reading projects have shown mastery in some
comprehension _skills often considered either too difficult or
inappropriate for children performing belOw-grade level (e.g.,
imagery, reality/fantasy, motive/rause). ,

7. Students have a great deal of difficulty mastering objectives
necessary for:good performance in contenp,ireas snch as social
studiesyand science (e.g., recognitionPOf cause and effect,
recognition of the main idea of A passage).

113
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RECOMMENDATIONS

The data collected from the PRI and the general support given the

criterion-referenced testing program suggest that:

1. The State continues to exert its leadership and efforts

in support of the criterion-referenced testing approach

to assessing competency levels in its reading programs.

2. The emphasis for use of resources in compensatory educa-

tion reading projects continues to be at the elemcntar7

level.

3. The State explores workable procedures for assessing

student competencies at the pre-reading level using a

criterionreferenced testing format.

4. Local school districts be 'encouraged to develop viable

reading programs fox children with reading deficits in

grades 6-9.

The State continues its efforts at gathering information

on the performance of.various groups of students on the

reading objectives in the PRI test in order to have the

data base-which will enable administrators to make ap-

propriate decisions on project goals, activities and

assessment.

6. The State -increases its efforts.toward improving the

efficiency and promptness of the computer scoring

service and take steps to assure that such reports get

_tothe,tpachers in the projects.

7. The local school districts be encouraged to examine

carefully student performance on each of the objectives

as a means of setting more accurate priorities in sub-

sequent instructional programs.

SEL. Teachers in the content field be made aware of the

strengths and weaknesses of students' reading skills

through a_closer coordination withthe district reading

specialists.

9.. The State exploresSimilar assessment approaches in other

cognitive Instructimnal,activitiew such as mathematics:
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PRESCRIPTIVE READING INVENTORY (FRO

LIST OF OBJECTIVES

The fteseriptive Reading Inventory is a
criterion-refeienced test that evaluates the
mastery ortmon-mastery of a set of explicit
objectivenstated in behavioral terms:Every
Itein in.tlio` test-is directly associated with .
one of these objectives.

An. educational .objective . defines an
Intended -outc ome of instructionAnibehav-
ioral terms, it describesthe specificlways in
which the behavior of students§ is expected
to .be charmrd by instruction in the class-
room. ItAerttifies the behavior act, defines
the conditions under which the behavior is
to occur, and often describes the standard

IfeeePISible- performance:- -A criterio n-
reference*. test provides an inventory of
observablestudent behavior.

The iireparation of an inventory involves
developing .the objectives at a level of
specificity7that ,is .diagnostically :mearung-
ful: The,objectives must berelevantto the
curitaulini and.' amenable ,to testing. In
considering the level -of -speCificity, a dis-
tination must be made between 'process and
ternitnal ,oeCtiires. A Process' objective
'describes the . specific actiVity, through
whieh.ye, student learns. A 'terminal objec-
tive diniCribes the behaviorthe studentwill
be able:to display after instruction. 'The ,
proCess 'objectives are the- particular Class-
roomuctivities that lead to mastery of the .

terminal objectives. A set of well-defined

and comprehensive terminal- objentives can
define a curricklum. A criterionaniferenced
test 'is constructed from a list ofterminal
objectives and thus can measurezlie extent
to which the:Objectives of ,the ascriCulum
have been met.

Analysis of a list of objectives will show
that they_are. ranked .. in a continuum rang-
ing from simple to compleX skills After
objectives are organized, some selection
must be made to meet testing constraints.
The selection of objectives to be measured
by the test depends.-Cipon: (1) theappro-
priate level of_specificity; (2) the position
of .the behavior in the skills continuum for
the age or grade level to .be tested; (3) the .

_degree to which the behavior is implicit in
others; (4) the constraints imposed by the
test's length; and (5) the nature of the
population tO be tasted.

The PRI is Constriicted upon a set of
behaviorally-stated objectives most widely
used in 'the curriculum throughout the
natiOn for .Grades 1.5 6. The list ,of
objeCtives in reading was developedi:by a
staff of reading specialists mho .. amilyzed
five of the-leading basal`.reading;programs.,
A list' of 1248 behaviors for readinvend
,related study . skills resultecifrOm, the
analyiis. It was reviewed 'and studied for
viability as a description of .the reading
process. To avoid tests of unmanageable
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length for Grades 1.5 6 and provide flexi-
bility acrosegrades, behaviors were selected
for testing that had the following qualifi-
cations:

(1) introduced in a minimum of three of
the analyzed reading programs at any
grade level

(2) appeared in a minimum of three pro-
vams across a pair of grades in the
proposed test levels

(3) differed markedly in the processes
involved but fell into the same terminal
category

(4) appeared as preprimer and primer
behaviors in all prodrams at those levels

The following types of behaviors were,
omitted from

(1) not measurable in a paper-and-pencil\ test -

(2) involved in study skills at the upper
grades and can be appropriately tested
with a language arts inventory

subsumed by, or implicit in, another
behavior

(3)

(4) considered in the realm of language
arts above the decoding stage such as
those grammar and punctuation skills
that are not intrinsic to reading in
context

Using these criteria and the results of an
item tryout and validity study, 90 behav-
iors were selected for inclusion in the four
levels of the test. Because some of these are
tested in successive levels, a total of 155
measured behaviors appear in the four
levels of PRI. Each of these behav_ors is
measured by an average of three to four
test items. There are a total of 586 items in
the four levels of PRI.

CTB/McGraw-Hill

Published by CTB/McGrawraill, Del Monte Research Park, Monterey,
All Rights Reserved: Printed. in the U.S.A. No part of this publica
transmitted, in any formaor by any means, electronic, mechanical,
written permission of the publisher.

California 93940. Copyright ©1972 by McGraw-Hill, Inc, 4,
tion may be reproduced, stored in a retrievaLsystem, or
photocopying, recording, or otherwise, without the prior
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PRESCRIPTIVE READING INVENTORY

LIST OF OBJECTIVES

OBJECTIVE

Recognition of Sound and Symbol

1. The student will distinguish between unlike vowel sounds and
demonstrate recognition of like vowel sounds by matching;oral
words with printed wards, printed words with printed words, or
printed words with pictures; or will identify the variant, sounds of
the same vowel and Eascriminate among them by choosing the
word with the same vowel sound as a given printed word.

2. The student will identify the letters representing a consonant
sound (single ,codsonants, blends, and digraphs) by matching the
letters with" Pictures containing that sound; by recognizing the
letters that repreSent that sound in oral words; or by identifying

---thè printed word which:contains that oral sound.

3. The student will demonstrate recognition of like vowel sounds and
will distinguish between unlike vowel sounds by matching oral
words with printed words.

Phonic Analysis

4. The student will employ consonant substitution to select the
correct word to complete a sentence, when given a word with a
single consonant and several words which are identical except that
they begin with a consonant blend.

5. The"student will employ consonant substitution in choosing from
7-, specified initial or final consonants to make a new word when

given a printed word.

6. The student will employ consonant substitution to complete a
le

sentence by identifyingpthe correct word from among words that
are identical except forthe final consonant.

çL 7. The student will demonstrate recognition of syllables by identify-
ing the number of syllables in oral or printed words.

8. The student will demonstrate recognition of the sounds of word

9. The student will identify the sileritletters-- within words- to show
recognition of silent lettem.

.;
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OBJECTIVE
Red
A'

10. The student will ideraify silent vowels within words to show
'recognition of silent vowels.

11. The student will identify variant vowel sounds by indicating the
words that contain the same sound.

12. The student will identify variant vowel sounds by indicating the
words that contain the same r-controlled vowel sound.

.
_

13., The student will discriminate between variant vowel sounds ea,
_.

oo an- a**, ou o* oi oy in identifying _a_word that has the same, , , , , , _ _ _

sound as the underlined digraph or diphthong in, another word.
,

' :

14. The student will demonstrate recognition of' the variant phonetic
sounds of word parts by identifying words with the same vowel._
sound aw, er, ur, ear, ow, ew, ou, ir, ough, tion (shun) or
words with the same sound as the part.

15. The \ student ,will blend phonetic parts to build new words by
joining together the underlined parts of two words.

LEVEL
Green Bkie

B C

X

Orange

Structural Analysis

16. The student will make use of inflected word forms in choosing
designated forms of words (singular or plural), or in' matching
singular or plural words with pictures.

17. The student will Make use of affixes and inflected word formi in
employing in sentences words to which endings (ed, s, ing) have
been added, or in identifying an affix that makes sense when added
to a word in a phrase or sentence.

18. The student will identify a correct possessive form, as used in a
phrase, from among the given singular, plural, singular possessive,
and plural possessive forms of the same word.

19. The student will demonstrate recognition of the positive, compara-
tive, and superlative forms of adjectives in selecting the correct
form (all provided) of the same adjective.

, 20. The student will identify the meaning of prepositions and preposi-
tional phrases in choosing phrases to complete sentences-or-in-- .
matching sentences with pictures.

,

; 21. The student will make use of pronouns by choosing the correct
pronoun to complete a sentence, or by substituting the correct
pronoun for a noun in a sentence.

-

P1.1."4'

118



OBJEaTIVE-

22. The student will make use of pronouns by identifying the referent
of a certain pronoun or by identifying a sentence containing
incorrect pronoun usage.

23. The student will make use of contractions and contracted posses-
sives in selecting contractions for word pairs, matching contrac-
tions with them, or in supplying the-Mitracted form of a given
verb phrase.

24. The student will demonstrate recognition of compounds
identifying compound words.

25. The student will identify words that are compounds or will select a
word to complete a compound.

The student will employ the mechanics of word structure involving
endings that require spelling changes by identifying the root or
base word, or by identifying the word with the ending correctly
added.

27. The student will demonstrate tense usage in selecting the correct
verb to complete a sentence in a given tense (e.g., What is happen-
ing now? What has already happened?).

Red
A

47

LEVEL
Green Blue Orange

X

28. When given the forms of an irregular verb, the student will X
demonstrate subject-verb agreement in selecting the correct form
of the verb to complete a certain sentence.

29. The student will build sentences in combining subjects and X

predicates.

30. The student will build sentences in selecting the appropriate phrase
to complete an incornplete sentence.

31. The student will demonstrate recognition of the kind of informa-
tion in sentence parts by indicating whether certain phrases in
sentences tell when, where, how, what kind, or why.

32. The student will'demonstrate'recognition of affixes and endings by
.

identifying prefixes and suffixes in an affixed or suffixed word.

-33. The student will use affixes to build words by adding the correct
affix to-a-word-so-that-it-will--complete a sentence or phrase.

34. The student will identify the relationShip of roots and affixes by
selecting correct definitions for certain affixed words.

is:4-35. The- student will Select the definition of the affix in an affixed
word.
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OBJECTIVE

36. The student will employ punctuation in identifying correct usage
of commas in general punctuation, or in using commas to set off an
adjectival phrase, phrases in a series, or words in a series.

37. The student-will employ punctuation in selecting a sentence that
requires an exclamation point.

Translation

.38. The student will match like or unlike entities by_pairing words with

LEVEL

Red Green Blue Orange
A C

their definitions.

397-The-student will match like or unlike entities by pairing woids with a

their synonyms.

40. The student will match like or unlike entities by pairing words with
their antonyms.

41. The student will match like or unlike entities by pairing both
negative and positive sentences with pictures.

42. The student will demonstrate ability to use context to complete
sentences by:-..choosing the only appropriate word from among
several unrelated in meaning.

43. The student will make use of context in choosing the appropriate
homonym from a pair to complete an incomplete sentence.

44. The student will demonstrate recognition of sentence sense by X.
matching questions and printed answers orby identifying nonsense
sentences when presented with them.

45. The student will make use of context to select from words related
in meaning the word that will complete a sentence appropriately.

46. The student will make use of context to select from among
possible words the most-suitable- or- precise-word to complete a

sentence.

47. The student will define phrases in sentence context by associating
indicated phrases in sentences with given definitions.

48. The student will employ context to demonstrate recognition of
word meaning by identifying the correct definition ,of a word
indicated in a sentence.

49. The student will define words in isolation by matching certain
words with their definitions.
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OBJECTIVE

0. The student will employ context to define multi-meaning words by
certain sentences containing such words with defini-*

Lions, or by selecting a sentence. from.a.pair. of sentences cohtaining
the word to match a given definition.

The student will demonstrate recognition of the relation of multi-
meaning words to synonyms by selecting from a group of words
the synonyni for a multi-meaning word used in a sentence.

The student will show recognition of synonyms by selecting the
synonym for a certain word.

53. The student will show recognition of antonyms by selecting the
antonym for a ceitaini word.

54. The student will show recOgnftion of homonyms by selecting the
correct homonym ..zom a pair to complete a sentence, or by

......~.....idgalaYlog...th.esszrx.egta-h.ornonym as used in a sentence.

55. The student will ,demonstrate recognition of homographs and
heteronyms by ch/oosing the correct homograph-from. twcv given
phonetic transcriptions (e.g., wind, wind).

56. The student will demonstrate recognition of homographs and
heteronyms by selecting the correct heteronym for a sentence from
two that have been divided and accented (e.g., des' ert, de sert').

Literal Comprehension

57. The student will demonstrate recall -of... sequence of events in
written material .by indicating the specific part of a story in which
an event or action occurred (e.g., 'first part" or "last part"); by
indicating when an event happened in relation to other_events; or
by selecting the correct arrangement of a series of events.

58. The student will demonstrate recognition of setting in reading
matter by identifying the setting of a.paragraph, a story, or a part
of a story; or by-ans.wering'queition4iout_the effect of the setting
in a story.

59. The student Will demonstrate recail of storya detail by selecting
from among possible facts actions, places, names, descriptive
words one that occui.red in the story, or by completing
sentences that list part of the detail.

60. The student: will recall story details in naming the story or story
. .part in which certain events Occurred.
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LEVELOBJECTIVE
Red Green Blue Orange
A BC D

61. Tlw student will recall story details in identifying- true, statements
about tile story.

Interpretive Comprehension

62. The student will demonstrate recognition of cause and effect by
identifying the cause of a given effect in a story, by matching
groups of causes and effects, or by identifying the effect of a given
action.

63. The student will demonstrate perception of inference by identify-
ing the correct inference that can be drawn from reading material

' or by answering questions about the material that require infer-
lices-to-be-draw.

64. The student will demonstrate the ability to form Conclusions from
reading material by identifying or supplying the logical'concluSion
or choosing the best of several conclusions, or by answering
questions that require conclusions to be drawn.

65. The student will identify the clues in reading material that lead to a
conclusion.

66. The student will draw inferences in anticipating or predicting
future action or events based' upon the content of reading material.

67. The student will demonstrate recognition of the main idea of a
passage or story by selecting the most appropriate title; by choos-
ing the word, phrase, or sentence that tells the main idea; or by
Rlentifying the theme, moral (lesson), or best summary stateMent
for a given selection.

68...Thi student will employ character analys.is in identifying or
_describing the feelings of a character at a particular time or
throughout a story.

,69. The student will employ character analysis in indicating or describ-
ing the reason for, or justification of, a story character'S action.

70. The student will demonstrate the ability to describe and analyze
characters by selecting or identifying character names, manner of
speech, specific clesaiptive words, ,or descriptive sentences, or by
answering questions about or choosing descriptions of chatacter
traits and attitudes.

71. The student will demonstrate the ability to recognize and define ..
descriptive words and phrases by identifying descriptive words and
phrases froM among giVen ones or by choosing the most appro-

priate descriptive word for a person or thing.



OBJECTIVE

72. The student will demonstrate perception of sensory imagery by
choosing the most intense or appropriate imagery for a given sense;
by indicating the sense to which certain sensory images appeal; or
by selecting the example of sensory imagery that answers a given
question or completes a given sentence.

73. The student will recognize and employ idioms and figurative
language as elements of style by selecting or supplying parallel
figures, appropriate sentence completions, or literal definitions.

74. The student will recognize the purpose of figurative language by
defining examples, distinguishing between literal and figurative use
of words, supplying examples, or identifying its purpose.

75. The student will demonstrate the ability to recognize and define
similes by locating a simile in reading material and choosing its
meaning or identifying its referent; by choosing the sentence

a simile to define a phrase; or by
identifying a simile.

-73
---76-.Th'e-"studentwiH-detrronstrate-the-abilitrto-rectYgnlZe- aid-define

metaphors by selecting the definition of a metaphor; by complet..
ing a certain sentence with a metaphor; or by identifying a
metaphor.

77. The student will show perception of mood by identifying the story
elements that set the mood; by identifying in a story the point at
which there is a mood change; or by choosing the mood that
describes a story or a part of the story.

78. The student will demonstrate recognition of the period or time
plan. of reading material by using whatever facts or clues are given
to determine the period or time span of the material, part of the
material, or a specified event.

..
Critical Comprehension

79. When given a problem, the student will demonstrate the ability to
make judgments by selecting the best solution from those given.

80. The student will demonstrate recognition of the literary form of
the fable by identifying, describing, or making use of it.

81. The student will demonstrate recognition of the literary form of
the satire by identifying or describing it, identifying the techniques
involved and their effect, or by differentiating it from similar
forms.

S. 123

LEVEL
Red Green Blue
A B C

X

X

X

X

X

X

X

X

.X

Orange

X

X

X

X

51



52

OBJTIILE LEVEL
Red Green Slue Orange
A B Itt D

-mto student wEll demonstrate ream:246am of the literarfolln
myth by' 4*rEilfying or describmg: tnatching it witiA

gexpi4nation .cc..thie events it explain_dleintiating between:nr,rgt:'
ggvitl &may, or.J:n-fferentiating Wham . forms.

4udent -*ill distinguish -Itetwer: .rantaiy and zreality X
, t. fying real:and make-believelser.t in a group of -sentences-,

identaYing real and mak&bel. Oements :in a given story.

84 'ph., ::udent will distinguish between fak4iasy and reality:in written.
INNA::,.rial by identifying elements imastavythat could orcouldnot
1), true.

85. The student will distinguish between fact and opinion by identify-
ing or defining elements in reading material that are fact or
opinion.

86. The student will demonstrate recognition of propaganda tech-
niques by identifying an author's attempt to sway the reader to a
particular point of vieW.

87. The student will demonstrate recognition of techniques used to
create effects with irony or fanciful language by identifying or
defining the technique, or its purposes and uses.

88. The student will demonstrate recognition of techniques used to
create effect by identifying altered syntax or by choosing a
response to a question about altered syntax.

89. The student will demonstrate recognition of author purpose by
identifying the purpose of a given selection (e.g., to entertain, to
inform), or by identifying the techniques used by the author to
attain his purpose.

90. The student will demonstrate recognition of symbolism by
identifying symbols; by selecting the meaning of given symbols; or
by Selecting the best symbol for a certain concept, trait, etc.
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